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New technologies are positive in all fields and particularty for teaching purposes. This 
would Í3e Ihe case of video. It can be a useful device as long as ít is not mísused or abused. 
But video is a too!, not a method and we must use it wilh clear ideas about íts possbilities 
and its limits. 

Tile frst thing to consider: are you famiiar with the handting and manipuíating V.C.R., 
video-cassettes, vídeo cameras? If you are, consider ttie foilowing things before you start 
using it in your classes: 

a)Always make sure tlie equipment (liardware and software) is in good condition. 
b)Maka sure you know wliich part of tlie cassette you are going to play. 
c}Measure in advance the time Ihe sequence, story, etc. last. It should never be too long. 

Long exposures are not so profitabie for leamers. 
d)Make sure you use it vwth a profitabie purpose; not just «viewing» a feature film and 

there it is. 
e)Devise an activity to make the vievMng activa 

Why can video material be uaeful? 

To start with, vMeo materials have the same advantages as theaudio cassettes recordings: 
you can play, replay, pause, etc. 

— they show real language sounds in contexL 
— Ihey let students have «mor»» than just the teacher's input in 

oral Engish. 
— In authentic Engllsh recordings (off-air from radio/satelite broadcasts) they provide 

more than just language (cultural and social context). 
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In eddition to 1hes«, using a video in the class wil involve vie^ng scenes of real life which 
provide images (setting, gestures, etc.) Ihat ranforce the ianguage used and mal<e it more 
meaningful. 

When can wa or shoiid wa usa video mafterials? 

— If we are using E.LT. video materials: 
— \Mien a new item is presented, or tías tieen presented. 
— when we want to expose our students to social/cultural aspects of Ihe target Ianguage 

(sltuations, social interactlons, etc.). 

— II we VMant to use non-E.L.T. materials: 
— ^ e n we want to introduce a topic for debate, at intermediate or even preintermediate 

levds. 
— w^en we went to check underslanding of items previously presented and practised, 

to add the real versión of, a speclfic topic (for instance a weather report). 
— in short, as any time as tong as it is not overused, to present students wüh a full 

variety of real Ianguage in action (clases de desdoble). 

What material ahouM we uaa? 

E.L.T. materials: Ihose materials devised for teaching Engish as a foreign Ianguage. There 
is now a wide variety of cholee in the marltet. Some of them are just as real (reaistic) as 
some of Ihose used in normal broadcast program. They can be in Ihe form of stories (short 
piays, etc.) or short sketches of everyday face-to-face oral interaction to present situations 
in \Miich a controlled amount of Ianguage occurs (person to person, etc.). 

Non-E.LT. off air recordings. Due to the facilties nowadays to record authentic video 
materials from satellite TV aerials, we shouíd take some advantage on them. But before that 
we shouíd have in mind Ihat 

— not all materials/programmes are valid, exploitable or applicable in a class. 
— get to know in advance v^at is on; Ihere are specialzed magazines available in Spain 

now w^ich tel you the program for the month on each channel. 

Mainly, what we can always use at a time or another are the foltowing: 
— Plays, sketches (not «Spitting lmag»>l), short comedies, series films. 
— Documentarles (thínk of Ihe possibililies for Interdiscipinary activities: natural science 

programs, etc.). 
— Cartoons or chldren's programs (think of «Sesame Street», for example h which the 

Ianguage is so controlled and measured. Available in U.S.) 
— Commercials. 
— Home recorded scenes: only if we have a video camera, 
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What amount of «xpoaur» In «ach wsaion? 

Always a short amount. Sometimes two or three minutes of video input is enough to fll a 
50 minutes session. 

What ahouM w* U M ttie mateilals for? 

— Presenling authentic in siluations in ^ ic l i specific items occur. 
— After having presented and practised a inguistic ítem in controiled language contexts, 

to reintorce understanding in a wider context and/or as a prior input to a more skiled 
production. 

— l=or éiciting linguistic content from our students in meaningful non-linguistic sequences 
(silent movies, commercials, images wilhout sourxi-track. 

— For developing understanding skils. 
— As a model for dramalization (sliort dialogues in E.LT. materíals) or to imítate 
broadcast productions (why not record a ful school T.V. program?). 
— For introducing or reinforcing a topic presented for debate (debates, interviews, 

publicity about drugs, famine, alcoliol, polilical or intemational affairs}. 

As Margaret Alian say$: «The experiences we organize for our leemers vary according to 
the command of the language they have. This applies equatly to the way we use video, 
w^ich could be seen as having three distinct roles, depending on the learner level it is used 
at.» 

With ieamers in the very early stages, the essence of ail that we do is control. We control 
the amount and the complexity of language we expose them to. We imit the range of 
contexts to the rrast obvfous ones. We organize activities vt4iich make very imited demands 
on the language control of the partlcipants. We keep everything simple and repetitive. 

Video's main role at this stage is to provide the leamer with stepping stones to real world 
use of language by gívíng realistic examples of language in use of a limited range of 
contexts. The right Mnd of video material can transfer those limited bits of language to 
realistic sltuations outside the classroom and begin to bridge the gap between Ihe two. If 
leamer can see and recognize the language they have been studying in use in realstic 
situations this has two benefits: 

a) it vaiidates the study they are doing by confirmlng that the language is used in the real 
world; 

b) it gives Ieamers confidence h their ablity to cope \Mth the real situation. 

For this we need material which provides as much visual support as possible and 
situations where language is highiy predlctable'. 

' All«i, M. Tmaehing Enf^i^ iw'Vi Wdao. Londrw, Longimn 1.985. 
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